Defining Terms and Concepts

Teacher:  Beth Ann Bader-Paetschow


                         School:  CSUB Teacher Education

	Content Area Standard:


	1.3 Facilitating learning experiences that promote autonomy, interaction and choice.

3.2  Organizing curriculum to support student understanding of subject matter.

3.4  Developing student understanding through instructional strategies that are appropriate to the subject matter.

	Literacy Standard:


	CCTC, B: 6-7)  Identify the characteristics of and be able to use effective programs, materials, and activities that can be used for the constructive, explicit, systematic teaching of word identification skills.

	Instructional Objectives

· Definition of what is to be taught and learned
	Students will be able to identify key terms or concepts (magnet words) from "Repeated reading: An old standard is revisited and renovated," in Perspectives, Winter 2002, in order to organize important information into a summary.



	Curriculum

· Lesson Content
	See article in Perspectives, Winter 2002 (published by the International Dyslexia Association), pp, 15-18.

	Instructional Delivery

· Procedures

· Strategies

	· Explain to students that "magnet words attract information," just as magnets attract metal.  Students will then read p. 15 of the article, looking for one key term to which the details in the passage connect (fluency, connectionist model, standard repeated reading (RR), assisted RR, and/or prosodic RR.

· When students finish reading the article, ask them for possible magnet words, explaining that most magnet words come from passage information (possibly in titles, headings, or bold print.

· After writing the magnet word on an overhead, have students recall important details from the passage that are connected to the magnet word, creating a web.  Have students copy the same information on an index card.  Students may look in the passage to include any additional information that was initially left out.

· Students complete the reading of the entire passage and complete three or four more magnet word cards by deciding within the parameters of a collaborative group what these words should be.  Students generate the important details for each magnet word.  This can be done in collaborative groups.

· Model how students can combine the information on one card into a sentence that summarizes the text passage with the magnet card holding a central position in the sentence.  Unimportant details should be omitted.

· Students create sentences that summarize each of their remaining cards.  Next, students should combine information in one sentence.

· Have students arrange their sentences in the order in which they would like their summary to be read.  The sentences may have to be edited at this point for smooth transitions.  Model the insertion of connectives and other language practices that enable the writer to integrate the sentences into a summary.

· Students edit their sentences to determine whether or not all important details are included and whether or not they can delete unimportant details.

	Evidence/Assessment
	Assess student understanding orally, in discussion, and in weekly quizzes.

	Accommodations

· Reading difficulties

· Advanced learners

· English learners
	Model and explain in a structured, sequential manner with sufficient guided practice for those students who need extra scaffolding.

	Text

Instructional Materials
	M. Meyer, “Repeated Reading: An Old Standard is Revisited and Renovated,” Perspectives (Winer 2002), 15-18.



















