EXPOSITORY READING AND WRITING
“Finding a Win-Win Solution”
Meecha Grimes (English) Ridgeview High School

Carolina Pena (English Language Development) Arvin High School

	READING RHETORICALLY

· PREREADING

· READING

· POSTREADING



	Prereading 

· Getting Ready to Read

· Surveying the Text

· Making Predictions and Asking Questions

· Introducing Key Vocabulary

	ELD 2 standard

Writing 1.1, 1.2, 2.5, 3.3

Writing clear, proper, and focused sentences.
	Getting Ready to Read

Students will read “Finding a Win-Win Solution” on pages 158-59 from Making Connections 2: An Integrated Approach to Learning English by Carolyn Kessler.  These paragraphs explain scenarios in which two people have a conflict and find a “win-win solution.”

Start by writing a journal:  Think of a time when finding a solution to a problem seemed impossible.  How did this make you feel?  Were you able to find a “win-win” situation?

a. share your response with a partner

b. discuss responses as a class



	ELD 2 Standard Reading 2.5   
Learning to identify, comprehend, and interpret details from written materials.

	Surveying the Text 

Surveying the text gives students an overview of what the essay is about and how it is put together.  It helps students create a framework so they make predictions and form questions to guide their reading.  Surveying involves the following tasks to be done orally with the class:

· Look for the title “Finding a Win-Win Solution”

(Making Connections Level 2, pages 158-59).

· Look at the length of the reading (two paragraphs).

·  Note the topic and main idea (finding a solution that makes everyone happy).




	ELD 2 Standard 2.5 Learning to identify, comprehend, and interpret details from the written text.


	Making Predictions and Asking Questions 

Ask questions to help students make predictions about the text based on textual features noted in the survey process.   

· What do you think this text is going to be about?

· Who do you think is the intended audience for this piece? How do you know this?

· Based on the title and other features of the text, what information/ideas might this piece present?

 Have students read the first paragraph.  Then have students address the following questions:

· What is the topic of the paragraph?

· What is the author’s opinion on that topic?

· What do you think the writer wants us to do or believe?  How did the author come to this conclusion?

· Turn the title into a question [or questions] to answer as you read the essay (How can one find a “win-win solution”?).


	ELD 2 Standard Reading 1.6, 1.8, 3.3

Applying context clues and correctly defining and spelling vocabulary words, including synonyms, antonyms, and homonyms.
These activities are also designed to develop the kinds of vocabulary skills assessed by college placement exams, such as the CSU English Placement Test and the UC Subject A exam.

Students should be able to

· Recognize word meanings in context.
· Respond to tone and connotation.

	Introducing Key Vocabulary

Before students start reading the text, give them several key words to look for as they are reading.   

· Provide the meanings of key words for “win-win

     solution” (a type of solution that makes everyone happy.)

· Ask students to record the meanings of key words from the context of their reading in a vocabulary log.

 


	Reading 

· First Reading

· Looking Closely at Language

· Rereading the Text

· Analyzing Stylistic Choices

· Considering the Structure of the Text



	ELD 2 Standard 2.5 Learning to identify, comprehend, and interpret details from the written text.
ELD 2 Standard Reading 1.1, 1.2, 1.4)

Recognizing and producing most English sounds comprehensibly.

	First Reading

Students are to read the two paragraphs in groups of four by using “reciprocal teaching, rereading, and think aloud.”

  Ask your students questions like the following:

· Which of your predictions turned out to be true?  

· What surprised you?

The following metacognitive activities are especially effective at this stage. (See Appendix A for a brief explanation of each of these strategies.)

· Reciprocal Teaching

· Rereading or Repeated Reading

· Think Aloud



	ELD 2 Standard Reading  1.6, 1.8, 3.3

Applying context clues and correctly defining and spelling vocabulary words, including synonyms, antonyms, and homonyms.

	Looking Closely at Language

Looking closely at language is meant to build on the vocabulary work we started with key words. Use the same key phase “win-win solution.”

· Vocabulary log

· Predictions from context; look up to confirm




	ELD 2 Standard 2.5 Learning to identify, comprehend, and interpret details from the written text.   

ELD 2 L&S 1.1, 1.2.


	Rereading the Text

Have students reread a text to develop fluency and build vocabulary, both of which are integral to successful comprehension.

· Teacher explains the rule of everyone involved in reciprocal teaching.
· Groups are made:  Students choose roles of prediction, questioning, clarifying, and summarization.

· Each group is to read both paragraphs and discuss the pieces using assigned role.

Initially do these in groups.  Later, you will have students share their findings as a class.  



	These activities are also designed to develop the kinds of close reading skills assessed by college placement exams, such as the CSU English Placement Test and the UC Subject A exam.

Students should be able to

· Draw inferences and conclusions.
· Respond to tone and connotation.
	Analyzing Stylistic Choices

This particular line of questioning is offered to help the students see that the linguistic choices writers make create certain effects for their readers.  These questions are divided into two categories: Words and Sentences.  We will focus on the words.

Words:

· What words or synonyms are repeated?  Why?



	 ELD 2 Standard Writing 1.1, 1.4, 1.4, 3.2, 3.3 

Using pre-writing, outlining, and editing activities.

	Considering the Structure of the Text

These activities have students map out or graphically represent different aspects of the text so that they can gain a clearer understanding of the writer’s approach to the essay’s content itself.  They lead up to more questions that will help students analyze what they have read.

    Graphic Organizers: 

Create a partially blank chart that students can fill in with key elements, such as main ideas, arguments, evidence, key quotations, and responses.  You will need to supply clear prompts on the chart so students know what they are to fill in.

      Analyzing their Findings:

· Discuss with the class how the text is organized (text structures).
· Consider the following questions:  

1. What is Shawn and Leila’s conflict?

2. What is Marta and Yan’s conflict?

3. How are their conflicts different?

· In pairs or small groups, have students discuss what the major parts of the text and their purposes are.

· On the board, use a Venn diagram to outline elements of the scenario that are common and those that are different.




	Post-reading Activities

· Summarizing and Responding

· Thinking Critically

      (see Rereading from the text)




	CONNECTING READING TO WRITING

· WRITING TO LEARN

· USING THE WORDS OF OTHERS



	
	Writing to Learn

Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages.  Much of the pre-writing stage has already been accomplished at this point because students have been “writing to learn” while reading.  They have been using writing to take notes, make marginal notations, map the text, make predictions, and ask questions.  Now they are ready to use what they have learned to produce more formal assignments. 



	ELD 2 Standard

Writing 1.1, 1.2, 2.5, 3.3

Writing a complete and organized paragraph.  
	Using the Words of Others

One of the most important features of academic writing is the use of the words and ideas from written sources to support the writer’s own points.  There are essentially three ways to incorporate words and ideas from sources.

· Direct quotation (concrete detail): Define 

· Topic sentience: Define

· Concluding sentence: Define

Writing Assignment:  Write a one chunk paragraph that discusses how to resolve (fix) a conflict using the methods cited in the text.




	WRITING RHETORICALLY

· PREWRITING
· WRITING
· REVISING AND EDITING
· EVALUATING AND RESPONDING


	Prewriting

· Reading the Assignment

· Getting Ready to Write

· Formulating a Working Thesis

Writing

· Composing a Draft

· Organizing the Paragraph

· Developing the Content



	ELD 2 Standard

Writing 1.3, 1.4, 1.5, 3.2, 3.3)

Using pre-writing, outlining, and editing activities.
	Reading the Assignment

Many students have trouble with writing assignments because they don’t read the assignment carefully.  Here are some strategies that might help students overcome this problem:

· Read the assignment carefully with students.  

· Discuss the purpose of the assignment.  They are discussing.  Review the term “discussing.”

· Read the assignment for information about process and deadlines. Help students sketch out a timeline for completing the assignment in reasonable steps.

· Ask students to examine the assignment for information about how they will be graded. Upon what criteria will their written work be evaluated? Do they understand each criterion?


	ELD 2 Standard

Writing 1.3, 1.4, 1.5, 3.2, 3.3)

Using pre-writing, outlining, and editing activities.
	· Using a graphic organizer (see appendix), write topic sentences, concrete detail, commentary, and concluding sentences.



	  ELD 2 Standard

Writing 1.3, 1.4, 1.5, 3.2, 3.3)

Using pre-writing, outlining, and editing activities.
	Composing a Draft

The first draft of a paragraph provides a time for students to discover what they think about a certain topic.  It is usually “writer-based,” the goal of which is simply to get the writer’s ideas down on paper.  Students should start with their brainstorming notes, informal outlines, freewriting, or whatever other materials they have and write a rough draft of their essay.

	 
	Developing the Content

Students need to understand that body paragraphs explain and support their topic sentences.  

· Most body paragraphs consist of a topic sentence (or an implied topic sentence) and concrete details to support that topic sentence. 

· The paragraph gives evidence in the form of examples or quotes.
· Each concrete detail and commentary is directly related to the topic sentence.  




	Revising and Editing 

· Revising the Draft

· Editing the Draft

· Reflecting on the Writing



	 ELD 2 Standard

Writing 1.1, 1.2, 2.5, 3.3

Writing clear, proper, and focused sentences


	Revising and Editing the Draft

      Revision Guidelines for Individual Work:

· Have I responded to the assignment?

· What is my purpose for this paragraph?

· What should I change?   



	 ELD 2 Standard

Writing 1.1, 1.2, 2.5, 3.3

Writing clear, proper, and focused sentences.

	Editing the Draft
Students now need to work with the punctuation and mechanics of their drafts to make sure that their essays conform to the guidelines of standard written English. 

· Work with an I.A. or teacher to edit.

· Only look for one type of error at a time.  Then go back and look for a second type, and if necessary, a third.
· Use the dictionary to check spelling and to confirm that you’ve chosen the right word for the context.  


	
	Reflecting on the Writing

Have students write about what they learned about a win-win solution.  Invite them to write about a conflict they have/are experiencing and apply the win-win solution to resolve the conflict.



	Evaluating and Responding

· Grading Holistically

· Responding to Student Writing

· Using Portfolios

	
	Grading Holistically

Reading student papers holistically is also called “general impression” grading.  It allows you to give a student a single score or grade based on your impression of his or her management of the entire writing assignment.  The basis of this type of evaluation is a rubric or scoring guide, which is used, along with sample papers, to "norm" the readers before they read student papers. In the "norming" process, readers score 

sets of sample essays.  The leader asks how many readers gave each score on each paper, and those who gave a certain score raise their hands when it is announced and are counted.  This process is repeated for each score point for each essay.  The process continues until almost all the hands are consistently going up at the same time. In a holistic reading, readers then read and score papers very quickly, without marking errors or making comments. You might consider using the adapted version of the English Placement Test scoring guide printed in Appendix E as your grading criteria for this exercise.

Grading a set of papers holistically with other faculty members lets you discuss the grading criteria and “norm” yourselves to a single set of scores.  This is an excellent exercise to keep a conversation going among department faculty about grades and assessment.

Having students grade a set of papers holistically gives you the opportunity to have the students work in groups to explain why a paper received a certain grade. Then you might have your students revise their papers based on their group’s assessment.

	
	Responding to Student Writing

Responding to your students’ writing is the final stage of the writing process.  You have several ways to respond:

· Use a preprinted evaluation form to respond to your students’ writing.  (See Appendix D.)  Make sure you include notes in the margin to support the marks on the evaluation form.

· Annotate the paper, and make a summary comment at the end of the paper.  In this case, make sure the marks on the paper explain the comment at the end.

· Meet one-on-one with each student and review the strengths and weaknesses of the paper.  In this situation, you might keep an index card on each student with your personal notes on each paper.

Using Portfolios 

Having students keep all their writing in a folder so you can discuss it throughout the term is a very good way to get the students to see their own progress as writers.  You might even consider assigning some portfolio activities:

· Have students explain their progress through the course, using pieces of their own writing to support their claims.

· Have students find their best and worst paper and explain the difference between the two pieces of writing.

· Have students revise their worse paper and summarize the pattern of their changes.




APPENDIX A:  READING STRATEGIES

Book Marks: Book Marks can be used to help students think about how they read (reflecting on the mental process itself) and what they read (focusing strategically on content, style, and form).  They can also facilitate a reader’s ability to develop interpretations and aid in their formulation of questions to help anchor reading in the text.  See Burke (2000) for examples of classroom uses.  

Chunking: Proficient readers monitor their comprehension and often “chunk” language–break it up into smaller units–within sentences to help them understand what they read.  Chunking can be used with complex sentences or with longer passages according to a reader’s needs.  Such divisions will vary from person to person.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  

GIST: Involving five major steps, this strategy is an excellent way to show students how to write a summary: (1) read the passage or chapter; (2) circle or list the important words/phrases/ideas; (3) put the reading material aside; (4) use the important words/phrases/ideas to generate summary sentences, and (5) add a topic sentence.  See Cunningham et al (2000) for more information on this strategy.

Graphic Organizers: By visually representing a text, graphic organizers help students understand textual and informational structures and perceive connections between ideas.  Graphic Organizers can also support comprehension and help students reflect on which parts of a text are most important.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  

Quick Writes:  A form of freewriting, quick writes are spontaneous, stream-of-consciousness responses to a single issue or related issues (Fulwiler 1987).

Reciprocal Teaching:  Reciprocal teaching entails taking turns leading a discussion on a reading selection with the intention of helping oneself and others understand and retain the author’s main points; it involves guiding the group toward reasonable predictions, important questions, essential clarifications or explanations, and coherent summaries.  See Schoenbach, Greenleaf, Cziko & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  Also see Palincsar and Brown (1984) and Palincsar and Brown (1986).

Rereading or Repeated Reading: Rereading increases comprehension and raises readers’ confidence, especially with challenging texts.  It also helps less skillful readers develop fluency.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  

Say, Mean, Matter:  This strategy is the process of answering three questions as they relate to a reading selection: What does it say?  What does it mean?  What/Why does it matter?  The purpose of this exercise is to encourage students to move beyond literal-level thinking (Blau 2003).

SQP2RS: This is the process of Surveying (previewing a text or part of a text), Questioning (listing 2-3 questions that you think will be answered by reading this text), Predicting (stating 3-4 things you think will be learned by reading this text and then having the class narrow the list of questions to focus on 3-4), Reading (reading the assigned text), Responding (confirming and negating predictions; answering the questions already generated and asking new ones; and discussing the text with the class), and Summarizing (either orally or in writing). See Vogt (2002) and Echevarria et al (2004).  

Talking to the Text/Annotating the Text/Highlighting:  Writing responses and questions in the margins, underlining, and highlighting key ideas are all ways of getting readers more engaged with ideas in the text.  These ways of interacting with the reading material help activate students’ prior knowledge and support comprehension.  See Jordan, Jensen, & Greenleaf (2001) and Burke (2000) for examples of classroom uses.  Also see Davey (1983).  

Think Aloud: Narrating the thought process while reading a passage aloud can help students externalize points of confusion, articulate questions about the text or its content, and make connections between the text and students’ background knowledge and life experience.  “Think alouds” help make our internal thinking processes observable.  See Schoenbach, Greenleaf, Cziko, & Hurwitz (1999) and Burke (2000) for examples of classroom uses.  Also see Kucan & Beck (1997) for a review of the research.  
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APPENDIX B:  KEY ASSIGNMENT WORDS 

	Analyze
	Break the issue or problem into separate parts and discuss, examine, or interpret each part and the relationships between them.  Sometimes this involves looking carefully at causes and effects.

	Analyze the

Argument and the

Conclusion
	Look at the truth and persuasiveness of the reasons given for a position and the degree to which the conclusion is justified based on these reasons.

	Compare and Contrast
	Describe the similarities and differences between two objects, situations, or ideas.  Sometimes this involves a before and after comparison.  

	Define
	Tell what a particular word or term means in your essay.  Usually, this is not a dictionary definition, but rather clarifies how you are using the term.

	Describe
	Give a detailed account, naming characteristics, parts, or qualities.

	Discuss
	This is a general term that covers explanations, reasoning, pro and con arguments, examples, analysis, etc.  

	Evaluate
	This term literally means to determine the “value” of something, to discover how good or bad something is.  It usually means that you should argue that something is good or bad and then discuss your reasoning.

	Explain
	Help your reader understand the reasoning behind your position by showing the logical development in step-by-step fashion.  You might also be asked to show how something works or how to do something.

	Illustrate
	In a writing prompt, this usually does not mean to draw pictures.  Instead, it means to give examples.

	Prove
	This usually means that you should support your opinion with facts and arguments.

	State
	Tell the reader your opinion strongly and concisely.


 APPENDIX C: PREWRITING STRATEGIES

Brainstorming:  Based on free association, the act of making a list of related words and phrases.

Clustering/Webbing:  The process of “mapping” any ideas that come to mind on a specific topic.  It involves writing a key word or phrase in the center of a page and drawing a circle around it, then writing down and circling any related ideas that come to mind and drawing lines to the words that prompted the new words.  

Discussing:  Talking to another person about your subject matter and grappling aggressively with ideas in the process.

Freewriting:  Based on free association, the strategy of writing for a brief period of time about anything that comes to your mind.

Outlining:  Listing the main ideas and details related to your subject in the order that you will probably address them.

Questioning:  The process of asking questions that will generate new ideas and topics.  This process is often based on the five Ws and one H:  Who?  What?  Why?  Where?  When? and How?

Scanning:  Scanning and spot reading to specifically generate ideas and form opinions.

Part II: Editing Checklist









	Problem
	Questions 
	Comments

	Sentence Boundaries


	Are there fragments, comma splices, or fused sentences?
	

	Verb/Subject Agreement


	Do main verbs agree with the subject in person and number?
	

	Verb Tense


	Is the tense appropriate to the topic and style?  Does the writing shift back and forth from present to past inappropriately?


	

	Word Forms


	Are any parts of verb phrases missing or incorrect?  Are verb endings correct?  Do other words have correct endings and forms?


	

	Noun Plurals


	Do regular plurals end in “s”?  Are irregular plurals correct?  Are there problems with count and non-count nouns?


	

	Articles
	Are articles (a, an, and the) used correctly?  (Note: Proper nouns generally don’t have an article, with exceptions like “the United States” and “the Soviet Union,” which are more like descriptions than names.)


	

	Prepositions

	Are prepositions used the way a native-speaker of English would naturally use them?  (Note: It is difficult to learn prepositions through definitions or rules.  They have to be acquired through seeing or hearing them in use.)


	

	Spelling

	Are words spelled correctly?  
	

	Punctuation

	Are periods, commas, and question marks used correctly?  Are quotations punctuated correctly?  Are capital letters used appropriately?


	

	Pronoun Reference
	Does every pronoun have a clear referent?  (Note: Pronouns without referents, or with multiple possible referents, create a vague, confusing style.)


	

	Other Problems

	Are there other important problems not on the list?
	


Graphic Organizer

Five-Sentence Paragraph

Sentence #1:  Topic Sentence: _____________________________

__________________________________________________________________________________________________________

	Lead in sentence:

(summary of quote)
	Quote #1 (concrete detail)  

	Reflection:

(opinion/commentary)




Sentence #5:  Concluding Sentence

(opinion, commentary…)

__________________________________________________________________________________________________________

 Writing Rubric
The topic sentence is clearly defined.

	1
	2
	3
	4
	5


Concrete detail is clearly understood.

	1
	2
	3
	4
	5


The commentary addressed a topic.

	1
	2
	3
	4
	5


The paper is written in complete sentences.

	1
	2
	3
	4
	5


The sentences do not contain errors.

	1
	2
	3
	4
	5


The concluding sentence is clear.

	1
	2
	3
	4
	5


The student demonstrated understanding of topic.

	1
	2
	3
	4
	5


 

Total Points Possible: 35 points

Total Points Earned: __________________
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