Teenage Entitlement

	
	Reading selections for this module:
“Why Counting Blessings is so Hard for Teenagers” Po Bronson and Ashley Merryman

“Do Kids Have Too Much Power?  Parents Agree That Children Today are Spoiled. But a Rising Number are Fighting the Tendency to Indulge and Coddle Them” Nancy Gibbs

“The Dangers of a Sense of Entitlement”  Beverly Smallwood

Suggested Articles:  

“Should Kids Be Bribed to Do Well in School?” Amanda Ripley

“Testing the Limits:  Your Teen’s Legal Rights” Richard Laliberte
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	Reading Rhetorically

Prereading

	English(Language Arts (ELA) Content Standard: Writing Applications (Genres and Their Characteristics)

2.3 Write reflective compositions: 

a. Explore the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).

	Getting Ready to Read

Activity 1:  Show students short video clips from reality television shows such as Super Sweet 16, Jersey Shore, Real Housewives, etc.

Following the clips, ask students to complete the following quickwrite (5 minutes):

Do you think the behavior of these teenagers is appropriate?  Why/why not?  Justify/explain your answer using examples from the clips and your own personal experience.

Have students discuss their responses.

	Word Analysis, Fluency, and Systematic Vocabulary Development 

1.0 Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.

	Introducing Key Concepts
Key Terms:
· Entitlement:  the right to have or do something

· Gratitude:  a feeling of being thankful to somebody 

· Implication:  an indirect suggestion; something that is implied as a natural consequence of something else

· Autonomy:  self-government; ability to act as your own moral agent

· Indulge:  to allow yourself or somebody else to experience something enjoyable

· Prosperity:  the condition of enjoying wealth, success, or good fortune

· Responsibility:  being accountable to someone else; authority to make decisions

· Manipulate:  to control or influence somebody or something in an ingenious or devious way

Activity 2:  3-D Word Posters.  In groups, have students include a definition, sentence, drawing, and real object to represent the word.  Have student groups present their work to the class orally for review and reference.  Hang posters on bulletin board/word wall.  


	
	


	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.

	Surveying the Text
Surveying the text gives students an overview of what the essay is about and how it is put together.  It helps students create a framework so they make predictions and form questions to guide their reading.  

Activity 3:  Pass out the article packet and ask students to respond to these questions about each of the articles:
· What do the titles of the articles reveal you about the article?

· In what publication was the article published (What is the article’s source)?  What are your expectations based on this information?  

· When were the pieces published?  Does this matter?  Why/why not?

· What do you think the articles will attempt to do—What do you think the purpose of each article is?


	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.

2.3 Verify and clarify facts presented in other types of expo​sitory texts by using a variety of con​sumer, workplace, and public documents.

	Making Predictions and Asking Questions
Activity 4:  Journal:  Have students make a list of things that they are a grateful for.  Save the list for post-reading of “Why Counting Blessings is So Hard for Teenagers.” 

Activity 5:  Journal:  Think of a time when you got in trouble at home or school.  Describe briefly what happened and how you responded.  Were you upset about getting in trouble?  Why/why not?  Whose fault was it?  What was the punishment and was it fair?  Why/why not?  Save the journal for post-reading of “The Dangers”

	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

1.1 Trace the etymol​ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infe​rences concerning the meaning of scientific and mathematical terminology.

COLLEGE EXPECTATIONS

In addition to respond​ing to the ELA stan​dards, this activity is designed to develop the vocabulary skills assessed by college placement exams, such as the California State University Eng​lish Placement Test and the University of California Analytical Writing Placement Exam. Students should be able to do the following:

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Introducing Key Vocabulary

Choosing key words and then reinforcing them throughout the reading process is an important activity for students at all level of proficiency.

Activity 6:  Cubing Students will freewrite about each vocabulary term—see the key concepts, using each of the six ways to discuss the term: describe it, compare it, associate it, analyze it, apply it, and argue for or against it. Allow students to write about each “side” of the cube for roughly three minutes. After they have done all six sides, students can share or develop their own definition of the term.



	
	Reading

	
	Reading Selections:  “The Dangers of a Sense of Entitlement”  by Beverly Smallwood and “Why Counting Blessings is So Hard for Teenagers” by Po Bronson and Ashley Merryman

	Reading Comprehen​sion (Focus on In​formational Materials)

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of mean​ing is affected by the patterns of organiza​tion, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	First Reading

The first reading of an essay is intended to help the students understand the text and confirm their predictions.  This is sometimes called reading “with the grain” or “playing the believing game” (Bean, Chappell, and Gillam, 2007).
As students read “The Dangers” and “Why Counting” have them complete the following:
Activity 7:  As an effective metacognitive activity, have students annotate the text during their first read in the following manner:

· Highlight or underline any words, sections, phrases, etc. for which the meaning may be unclear.

· Place any questions about the text in the right hand margin.



	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.
	Looking Closely at Language

Looking closely at language is meant to build on the vocabulary work we started with key words.  
Activity 8:  The following questions are based on the articles “The Dangers” and “Why Counting.”  Answer the following questions in RACE (restate question, answer question, cite evidence, explain evidence) format:

“The Dangers of a Sense of Entitlement”

1) Identify and explain the three ideas Beverly Smallwood offers to guard against entitlement. 

2) What are some examples of parents being “guilted into trying to meet every perceived need or into rescuing their troubled children instead of teaching responsibility” (Smallwood)?

      “Why Counting Blessings Is So Hard for Teenagers” 

3) What are some of the implications of Froh’s research, and how might some parents or teachers find his research significant?  

4) How did middle schoolers and high schoolers respond differently to the gratitude journal assignment? What were some reasons for these differences? 

5) Why might junior high students feel manipulated when doing the gratitude journals? 

6) Who might benefit from the gratitude exercise and why? 

7) Why should parents support their children’s quest for autonomy? 

	Writing Strategies

1.7 Use systematic strategies to organize and record infor​mation (e.g., anec​dotal scripting, an​notated bibliographies).

Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierar​chical structures, repetition of the main ideas, syntax, and word choice in the text.

	Rereading the Text
In the initial reading, students read with the grain playing the believing game In the second reading, students should read against the grain, playing the doubting game.  As students reread a text, they should develop fluency and build vocabulary, both of which are integral to successful comprehension.

Activity 9:  As students reread the text, ask them to make marginal notations:

1.  Ask students to label what the author says in the left hand margin:

· Introduction

· Issue or problem the author is writing about

· Author’s main arguments

· Author’s examples

· Conclusion

 Ask students to revisit the questions they wrote in the right hand margin and determine if their understanding of the information allows them to answer the question.

	Reading Comprehension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

	Considering the Structure of the Text
These activities ask students to map out or graphically represent different aspects of the text so that they can gain a clearer understanding of the writer’s approach to the essay’s content itself.  They lead up to more questions that will help students analyze what they have read.

Mapping the Organizational Structure:

Activity 10:  Ask students to map the text’s organization by following these directions:

· Divide the text into sections.

· Draw a line where the introduction ends.  Is it after the first paragraph, or are there several introductory paragraphs?

· Draw a line where the conclusion begins.
· Write a short description of what each section is about, what it says about that topic, and the rhetorical function of the section (why the

writer put it there).



	
	Reading Selection:  “Do Kids Have Too Much Power?”  Nancy Gibbs

	
	Prereading and First Reading

Ask your students to apply the same strategies that they used for “Why Counting” and “The Dangers” to “Do Kids Have Too Much Power." Ask them to survey the text and make predictions before they begin reading. Then

ask your students to read the text, paying particular attention to how

it adds more information or a new perspective to the arguments raised by

Bronson and Merryman and Smallwood.

	
	Re-reading

Ask your students to apply the same strategies that they used for “Why Counting” and “The Dangers” to “Do Kids Have Too Much Power.”  Ask them to map the structure of the text.

	
	Postreading

	Prerequisite Seventh Grade: Writing Appli​cations (Genres and Their Characteristics)

2.5 Write summaries of reading materials:

a. Include the main ideas and most significant details.

b. Use the student’s own words, except for quotations.

c. Reflect underlying meaning, not just the superficial details.

Writing Applications (Genres and Their Characteristics)

2.2 Write responses to literature:

a. Demonstrate a com​prehensive under​standing of the signifi​cant ideas in works or passages.

	Summarizing and Responding
Activity 11`: Refer to Activity 4--Have students revisit their gratitude journal after reading “Why Counting” and evaluate their choices based on the readings.   Students should classify their choices as shallow (material) or truly meaningful.

Activity  12:  Refer to Activity 5—Have students revisit their journal and look at it from Smallwood’s point of view—How would she respond to your response?  What would she tell you?  Do you feel your reaction was warranted or not?

Activity 13:  Students will complete the matrix chart comparing the three articles viewpoints about the key concepts.  Students should strive to use exact quotes where possible.  This will help in the writing stage. See Appendix.

	Reading Compre​hension (Focus on Informational Materials)

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpre​tations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and be​liefs about a subject.

2.6 Critique the power, validity, and truthfulness of argu​ments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and coun​terclaims (e.g., appeal to reason, to authority, to pathos and emotion).

COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, these questions are designed to develop the skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Identify important ideas.

(  Understand direct statements.

(  Draw inferences and conclusions.

(  Detect underlying assumptions.

(  Recognize word meanings in context.

(  Respond to tone and connotation.

	Thinking Critically

The following questions move students through the traditional rhetorical appeals.  Using this framework, students progress from a literal to an analytical understanding of the reading material.

Activity 14:  Have student choose the article that he or she disagrees with the most and answer the questions following each of the three headings:  logos, ethos, and pathos.  Students should quote the article when possible and answer all questions completely and thouroghly.
Questions about Logic (Logos):
· Locate major claims and assertions and ask, “Do you agree with the author’s claim that…?”

· Look at support for major claims and ask, “Is there any claim that appears to be weak or unsupported?  Which one and why?”

· What are counter-arguments that the author does not consider?

· Do you think the author has left something out on purpose?  Why or why not?
Questions about the Writer (Ethos):
· Is the author knowledgeable?  How can you tell?
· What does the author’s style and language tell you about him or her?

· Does this author seem trustworthy?  Why or why not?

· Does this author seem deceptive?  Why or why not?

· Does this author appear to be serious?  Why or why not?
Questions about Emotions (Pathos):
· How does this piece affect you emotionally?  What parts?

· Where and how is the author trying to manipulate your emotions?  

· Do your emotions conflict with their logical interpretation of the arguments?  Why or why not?



	
	Connecting Reading to Writing 

	
	Writing to Learn
Although the writing process can be divided into stages, writing, like reading, is essentially a recursive process that continually revisits different stages.  Much of the pre-writing stage has already been accomplished at this point because students have been “writing to learn” while reading.  They have been using writing to take notes, make marginal notations, map the text, make predictions, and ask questions.  Now they are ready to use what they have learned to produce more formal assignments.

	Prerequisite Ninth and Tenth Grade: Reading Comprehension (Focus on Informational Materials) 

2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite Ninth and Tenth Grade: Writing Strategies 

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium (e.g., almanacs, micro​fiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).

Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).

	Using the Words of Others

The following information will help students begin to prepare themselves for incorporating the words of others into their own writing.  This form of synthesis is an important but complex skill for writers.  Students will also naturally use their content words from the module as they synthesize.

One of the most important features of academic writing is the use of words and ideas from written sources to support the writer’s own points.  There are essentially three ways to incorporate words and ideas from sources.

· Direct quotation:  Jon Pareles states, “Immediate responses to 9/11 and to the invasion of Iraq arrived along familiar lines” (1).        

· Paraphrase:  In “Pop Music and the War:  The Sound of Resignation,” Jon Pareles describes the evolution of popular protest songs since the Vietnam War.

· Summary:  In “Pop Music and the War:  The Sound of Resignation,” Jon Pareles provides a multitude of examples of current protest songs to demonstrate the extent of social outcry in the music world.  This “cultural response to war in Iraq and the war on terrorism” crosses all genres of music:  rap, country, and pop (Pareles 1).

What citation format should I teach?
This is not an easy question to answer, because most students will end up using at least two formats in their college work.  The two most common documentation styles used are Modern Language Association (MLA), used in Humanities disciplines and occasionally in business, and the American Psychological Association format (APA), common to the social sciences.  In this version, we use the MLA format.  It is probably best for high school teachers to teach the MLA format, because freshman composition in college is likely to require it.  Other format students may encounter are CBE (Council of Biology Editors), Chicago (based on the Chicago Manual of Style), and ASA (American Sociological Association).  When your students are in college, their instructors will tell them the required format.

Whatever format is used, students need to learn to record all of the necessary information and to get in the habit of documenting sources.

You also need to learn to take notes with full citation information.  For print material, at a minimum you need to record the author, title, city of publication, publisher, date, medium, and page numbers (if applicable).  Here is the “Works Cited” format for a typical book in MLA style:

Bean, John C., Virginia A. Chappell, and Alice M. Gilliam.  Reading
         Rhetorically:  A Reader for Writers.  New York:  Longman, 2002.  Print. 
Here is the citation information for the article quoted above in MLA format. This is a newspaper citation:

Pareles, Jon.  “Pop Music and the War:  The Sound of Resignation.”  

         The New York Times.  2 January 2007, Sec. E:  1.  Print. 
You might also want to incorporate material from websites.  To document a website, you need to give the author (if known), the title of the site (or a description like “Homepage” if not title is available), the date of publication or update (if known), the name of the organization that sponsors the site, the date of access, and the medium.  For example:

University Writing Center.  26 June 2003.  University Writing Center, 

         Cal Poly Pomona.  26 May 2004. Web. 
The author is unknown for the above site.  This entry would appear in the Works Cited section alphabetized by “University.”

MLA style also requires “in text” documentation for every direct quotation, indirect quotation, paraphrase or summary.  If the author is given in the text, the page number should be given in parentheses at the end of the sentence containing the material.  For example, here is a quote from the Pareles article:

Contemporary protest is a “cultural response to war in Iraq and the war on terrorism,” crossing all genres of music:  rap, country, and pop (Pareles 1).

For extra practice:  Ask students to practice in text citations by choosing three passages from the text.  Use the first as a direct quotation, the second as paraphrase, and the third as a summary.

For help with citations, keep a current copy of the MLA handbook available for students. Or, if there is access to the internet, the students can refer to Purdue’s Online Writing Lab at <http://owl.english.purdue.edu/>.




	
	Writing Rhetorically

Prewriting

	Writing Strategies

1.0 Students write coherent and focused texts that convey a well-defined perspective and tightly reasoned argument. The writing demonstrates students’ awareness of the audience and purpose and progression through the stages of the writing process.

	Reading the Assignment
Many students have trouble with writing assignments because they do not read the assignment carefully.  Here are some strategies that might help students overcome this problem:

· Read the assignment carefully with students.  Many problems with student work, particularly in timed, high-stakes writing situations, arise because students fail to completely understand what the writing assignment asks them to do.

· Help students specify the subject of the essay they are going to write.  Is the subject specified for them?  Do they have choices to make about the subject?

· Discuss the purpose of the assignment.  Are they informing or reporting?  Are they persuading the readers of something?  Help students recognize how the purpose of the assignment affects the type of writing they will do.

· Read the assignment for information about process and deadlines.  Teachers may want to help students sketch out a timeline for completing the assignment in reasonable steps.

· Ask students to examine the assignment for information about how they will be graded.  Upon what criteria will their written work be evaluated?  Do they understand each criterion?

· Look for information in the assignment about the audience to whom the writing will be addressed (see Getting Ready to Write).

 SHAPE  \* MERGEFORMAT 



· Read the assignment carefully.

· What issues are you going to discuss?  

· Discuss the purpose of the assignment.  What will you try to accomplish in your essay?

	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.

	Getting Ready to Write
The following activities help students move as smoothly as possible from reading to writing.  Students may want to refer to their reading notes before engaging in these activities:

· Have students use invention strategies to generate ideas, points, and arguments.  Brainstorming, free write, cluster mapping, and graphic organizers are effective strategies.

· Strategies to help students consider the audience for the essay.  Students should think about what most people know and think about the topic of their paper.  If students want to change the opinions of the audience, they need to think about persuasive techniques, both logical and emotional.
Students need to learn the proper business letter format and key terms.  See Appendix for example.

BUSINESS LETTER TERMS

A Business letter is a formal communication to a representative of a company or organization. It is tightly focused to meet specific purposes—to make a request, ask a question, voice a complaint, apply for a job, offer an opinion, offer information, or express appreciation. The writer of a business letter usually urges the reader to take action.

Organization A business letter should be clear and to the point.

It has six main parts.

1. Heading: contains the writer’s return address on two or three lines, followed by the date.

2. Inside Address begins two to four lines below the heading and includes the name of the person to whom you are writing, the company or organization, and its address.

3. Salutation, or greeting, begins two lines below the inside address. It usually begins with Dear, followed by the recipient’s courtesy title and last name. A colon follows the last letter and should be addressed, consider a general salutation such as “Good Morning” or “Dear Sir or Madam.”

4. Body Two lines below the salutation, the body or message of the letter begins. The body has a beginning, a middle, and an ending. A blank line separates each new paragraph in the body of the letter.


The writer delivers the message by organizing the body into three sections:

The beginning (or intro)—introduces the writer’s purpose. 

The middle (or body)—develops the writer’s message the writer clarifies the main idea and supports it with details, reasons, examples, and related information.  The writer anticipates the reader’s questions or concerns and supplies the answers.

The ending (or conclusion)—tells the reader what the writer expects. The writer suggests a solution or a course of action. Many times, the writer offers assistance and lets the reader know how to reach him or her.

5. Closing—appears two lines below the body of the letter. The closing ends the letter with a word or phrase, such as Sincerely or Yours truly.

6. Signature—shows the writer’s name. It is written in ink, below the closing and above the writers typed or printed name (which appears four lines below the closing).

Tone: A business letter has a formal tone, or overall impression. The writer’s goal is to win the reader’s cooperation and action. Therefore, the writer should inspire confidence and gain the reader’s attention and approval.

Style: The letter’s style, or sentence structure and word choice, is polite but formal. The letter should sound courteous without being too friendly. Avoid using slang.

Format:  The overall appearance of a business letter contributes to its impact. A messy or inconsistent format is difficult to read and can affect the reader’s opinion. Follow these guidelines:

          (   Always use a clean, unlined, 8 ½ X 11 inch sheet of paper and a business size

   envelope.

          (   Center your letter on the page with equal margins on all sides

          (   Use a computer to make the best impression. Choose Times New Roman                    
  font.  It is acceptable to write by hand, as long as writing is neat and legible.


 Use blue or black ink. Make sure there are no spelling errors.

BLOCK and MODIFIED BLOCK style are the two formats for business letters.  We will focus on the Block style. 

Block style has no paragraph indentation, and the heading, closing, and signature begin at the left-hand margin. 

Modified Block style has five-space paragraph indentation; the heading, closing, and signature begin right of the center of the page.


	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.

	Formulating a Working Thesis

Most students will find it helpful to formulate a working thesis statement at this point.  Students can go through their brainstorming work to decide what statement or assertion they might be able to support.  Although students can be successful with different approaches to writing, a strong, focused thesis statement can keep the writer on track.

Tell your student that writing down a tentative thesis at this point is a good habit to develop in the writing process.  Their thesis should be a complete sentence and can be revised several times.  However, a focused thesis will keep their writing on track.

Encourage your students to answer the following questions in their journals:

Record your responses to the following questions in preparation for writing your tentative thesis statement.

· What specific question will your essay answer?  What is your response?  (This is your tentative thesis)

· What support have you found for your thesis?

· What evidence have you found for this support?  For example:  facts, statistics, authorities, personal experience, anecdotes, stories, scenarios, and examples.

· How much background information do your readers need to understand your topic and thesis?

· If readers were to disagree with your thesis or the validity of your support, what would they say?  How would you address their concerns?

Now, draft a possible thesis for your essay.

After students formulate a working thesis, give them feedback prior to writing.  Potential writing problems can be averted at this stage before the students generate their first drafts.



	
	Writing

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.

	Composing a Draft

The first draft of an essay provides a time for students to discover what they think about the topic.  It is usually “writer-based,” the goal of which is simply to get the writer’s ideas down on paper.  Students should start with their brainstorming notes and other materials they have and write a rough draft of their essay.


	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.

	Organizing the Essay
The following items are traditional parts of an essay, which should be included in the letter portion of the business letter.  The number of paragraphs in an essay depends upon the nature and complexity of the student’s argument.

Introduction
· Students might wasn’t to include the following in their   introductory paragraph(s):

· A “hook” to get the reader’s attention

· Background information the audience may need

· A thesis statement, along with some indication of how the essay will be developed.  

Body
· Paragraphs that present support of the thesis statement, usually in topic sentences supported with evidence (see Getting ready to Write)

· Paragraphs that include different points of view or address counter-arguments

· Paragraphs or sentences where the writer addresses those points of view

· By refuting them

· By acknowledging them but showing the writer’s argument is better

· By granting them altogether but showing they are irrelevant

· Evidence that students have considered the values, beliefs, and assumptions of their audience, students’ own values, beliefs and assumptions, and whether they have found some common ground that appeals to the various points of view

Conclusion
A final paragraph or paragraphs that includes a solid argument to support the thesis and indicate the significance of the argument—the “so what” factor

	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descrip​tive writing assign​ments.

	Developing the Content
Students need to understand that body paragraphs explain and support their thesis statements as they move their writing from writer-based to reader-based prose.

· Most body paragraphs consist of a topic sentence (or an implied topic sentence) and concrete details to support that topic sentence.

· Body paragraphs give evidence in the form of examples, illustrations, statistics, etc. and analyze the meaning of the evidence. 

· Each topic sentence is usually directed related to the thesis statement.

· No set number of paragraphs make up an essay.

· The thesis dictates and focuses the content of an essay.




	
	Revising and Editing

	Prerequisite Ninth and Tenth Grade: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Writing Strategies

1.4 Enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g., graphs, tables, pictures); and the issuance of a call for action.

1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.

	Revising the Draft
Students now need to work with the organization and development of their drafts to make sure that their essays are as effective as possible.

Students should produce the next drafts based on systematic feedback from others.  These drafts will be more “reader-based” than the first because they will naturally take into consideration the needs of the reader as they respond to the text.

Peer Group Work:  In small groups, each student can read his or her essay aloud to the other members of the group.  The other students will then complete the Revising Evaluation Form (see Appendix E, Part I) for each essay they hear.  Give each student enough copies of the form to evaluate the others in the group.

Paired Work:  Students can work in pairs to decide how they want to revise the problems identified by the peer group.

Individual Work:  Students can then revise the draft based on the feedback they have received and the decisions they have make with their partners.  The following questions can direct them in individual work.

Revision Guidelines for Individual Work:
· Have I responded to the assignment?

· What is my purpose for this essay?

· What should I keep?  What is most effective?

· What should I add?  Where do I need more details, examples, and other evidence to support my point?

· What could I get rid of?  Did I use irrelevant details?  Was I repetitive?

· What should I change?  Are parts of my essay confusing or contradictory?  Do I need to explain my ideas more fully?

· What should I rethink?  Was my position clear?  Did I provide enough analysis to convince my readers?

· How is my tone?  Was I too overbearing, too firm?  Do I need qualifiers?

· Have I addressed differing points of view?

· Does my conclusion show the significance of my essay?


	Prerequisite Ninth and Tenth Grade: Written and Oral English Language Conventions

1.1 Identify and cor​rectly use clauses (e.g., main and sub​ordinate), phrases (e.g., gerund, infini​tive, and participial), and mechanics of punctuation (e.g., semicolons, colons, ellipses, hyphens).

1.2 Understand sentence construc​tion (e.g., parallel structure, subordina​tion, proper place​ment of modifiers) and proper English usage (e.g., consis​tency of verb tenses).

1.3 Demonstrate an understanding of proper English usage and control of gram​mar, paragraph and sentence structure, diction, and syntax.

Written and Oral English Language Conventions 
1.1 Demonstrate control of grammar, diction, and para​graph and sentence structure and an understanding of English usage.

1.2 Produce legible work that shows accurate spelling and correct punctuation and capitalization.

1.3 Reflect appropri​ate manuscript re​quirements in writing.

	Editing the Draft
Students now need to work with the grammar, punctuation, and mechanics of their drafts to makes sure that their essays conform to the guidelines of standard written English.

· In this case, students will benefit most from specific instructor or tutor feedback rather than from peer evaluation.
· This work can be preceded by mini-lessons on common grammar, usage, punctuation, and mechanics.
Individual Work:  Students can edit their drafts based on the information they received from an instructor or tutor.    Along with the editing checklist of the grading rubric (see Appendix E, Part II) the suggestions below will help them edit their own work. 

Editing Guidelines for Individual Work:
· If possible, set your essay aside for 24 hours before rereading to find errors.

· Read your essay out loud to a friend so you can hear your own errors.

· Focus on individual words and sentences rather than overall meaning.  Take a sheet of paper and cover everything except the line you are reading.  Touch your pencil to each word as you read.

· With the help of your teacher, figure out your own pattern of errors—the most serious and frequent.

· Only look for one type of error at a time.  Then go back and look for a second type, and so on.

Use the dictionary to confirm spelling and that you have chosen the right word for the context (especially if it is a word from a thesaurus).

	
	Reflecting on the Writing

When you return essays to your students, a good practice is to ask them to reflect in writing about the process of writing the essay, what they learned that they can apply to their next assignment, or how they feel about the comments you gave them on the essay.

Ask the students to respond to the following questions, once the essays have been completed and graded:

· What was the most difficult part of this assignment?

· What was the easiest?

· What did you learn about literary analysis by completing this assignment?

· What was the strongest portion of your essay?  Place a wavy line in the margin where those strong parts are.

· Were there any weak portions?  Place an X by the parts of the essay you would like help with.  Write any questions in the margin as well.

· What did you learn about your own writing process—preparation, first draft, revising, editing?

· Were the comments from the teacher helpful and clear?  Are they suggestions that can help you in the next assignment?  




APPENDIX A
Module Readings
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“Do Kids Have Too Much Power? Parents agree that children today are spoiled. But a rising number are fighting the tendency to indulge and coddle them”

By NANCY GIBBS Monday, Aug. 06, 2001 

1.  Here is a parenting parable for our age. Carla Wagner, 17, of Coral Gables, Fla., spent the afternoon drinking the tequila she charged on her American Express Gold Card before speeding off in her high-performance Audi A4. She was dialing her cell phone when she ran over Helen Marie Witty, a 16-year-old honor student who was out Rollerblading. Charged with drunken driving and manslaughter, Carla was given a trial date - at which point her parents asked the judge whether it would be O.K. if Carla went ahead and spent the summer in Paris, as she usually does. 

2.  That settled it, as far as Mark Marion and Diane Sanchez, also of Coral Gables, were concerned. Their daughter Ariana, then 17, knew Carla, who was described in the local papers as the "poster child for spoiled teens." Ariana too had wanted a sports car for her 16th birthday, not an unreasonable expectation for a girl with a $2,000 Cartier watch whose bedroom had just had a $10,000 makeover. But Ariana's parents had already reached that moment that parents reach, when they wage a little war on themselves and their values and their neighbors and emerge with a new resolve. 

3.  Maybe Ariana would just have to wait for a car, they decided, wait until she had finished school and earned good grades and done volunteer work at the hospital. "We needed to get off the roller coaster," says Diane, and even her daughter agrees. "For my parents' generation, to even have a car when you were a teenager was a big deal," Ariana says. "Today, if it's not a Mercedes, it's not special." She pauses. "I think," she observes, "we lost the antimaterialistic philosophy they had ... But then, it seems, so did they." 

Even their children level the charge at the baby boomers: that members of history's most indulged generation are setting new records when it comes to indulging their kids. The indictment gathered force during the roaring '90s. A Time/CNN poll finds that 80% of people think kids today are more spoiled than kids of 10 or 15 years ago, and two-thirds of parents admit that their kids are spoiled. In New York City it's the Bat Mitzvah where 'N Sync was the band; in Houston it's a catered $20,000 pink-themed party for 50 seven-year-old girls who all wore mink coats, like their moms. In Morton Grove, Ill., it's grade school teachers handing out candy and yo-yos on Fridays to kids who actually managed to obey the rules that week. Go to the mall or a concert or a restaurant and you can find them in the wild, the kids who have never been told no, whose sense of power and entitlement leaves onlookers breathless, the sand-kicking, foot-stomping, arm-twisting, wheedling, whining despots whose parents presumably deserve the company of the monsters they, after all, created. 

4.  It is so tempting to accept the cartoon version of modern boomer parenting that it is easy to miss the passionate debate underneath it. Leave aside the extremes, the lazy parents who set no bounds and the gifted ones who are naturally wise when it comes to kids. In between you hear the conversation, the unending concern and confusion over where and how to draw the lines. Have we gone too far, given kids more power than they can handle and more stuff than they can possibly need? Should we negotiate with our children or just inform them of the rules? Is $20 too much for lunch money? What chores should kids have to do, and which are extra credit? Can you treat them with respect without sacrificing your authority? Cheer them on without driving them too hard? Set them free - but still set limits? 

5.  Some of these are eternal questions. Today's parents may often get the answers wrong, but it's also wrong to say they're not even trying. You don't have to get far into a conversation with parents to hear them wrestling with these issues. And you don't have to look hard to see a rebellion brewing. Just as the wobbling economy of the past year made conspicuous consumption a little less conspicuous, it also gave parents an excuse to do what they have wanted to do anyway: say no to the $140 sneakers, fire the gardener, have junior mow the lawn. The Wall Street Journal calls it the Kid Recession: overall consumer spending rose slightly last year, but it dropped about a third among 8- to 24-year-olds. The Journal cited a November survey that found that 12% of kids said their allowance had been cut in recent months, while 16% received fewer gifts. 

6.  This is a war waged block by block, house by house. If it is too much to try to battle the forces of Hollywood or Madison Avenue or the Nintendo Corp., at least you can resolve that just because the kids down the street watch unlimited TV doesn't mean your kids should too. You can enforce a curfew, assign some chores and try hard to have dinner together regularly. And then hope that the experts are right when they say that what kids mainly need is time and attention and love, none of which takes American Express. 

7.  The historians and psychologists have lots of theories about how we got here, but some perennial truths persist: every generation thinks the next one is too slack; every parent reinvents the job. Parenthood, like childhood, is a journey of discovery. You set off from your memories of being a kid, all the blessings, all the scars. You overreact, improvise and over time maybe learn what works; with luck you improve. It is characteristic of the baby boomers to imagine themselves the first to take this trip, to pack so many guidebooks to read along the way and to try to minimize any discomfort. 

8.  But a lot about being a millennial parent is actually new, and hard. Prosperity is a great gift, and these are lucky, peaceful times, but in some respects it is more difficult to be a parent now than when our parents were at the wheel. Today's prosperity has been fueled by people working longer hours than ever, and it is especially challenging to parent creatively and well when you're strung out and exhausted. The extended-family structure that once shared the burdens and reinforced values has frayed. Nothing breeds wretched excess like divorced parents competing with each other and feeling guilty to boot. It's not an option, as it once was, to let kids roam free outside after school, bike over to a friend's house, hang out with cousins or grandparents. The streets are not safe and the family is scattered, so kids are often left alone, inside, with the 

TV and all its messages. 

9.  Advertising targets children as never before, creating cravings that are hard to ignore but impossible to satisfy. These days $3 billion is spent annually on advertising that is directed at kids - more than 20 times the amount a decade ago. Nearly half of all U.S. parents say their kids ask for things by brand names by age 5. "I might mention to a child that the dress she is wearing is cute," says Marci Sperling Flynn, a preschool director in Oak Park, Ill., "and she'll say, 'It's Calvin Klein.' Kids shouldn't know about designers at age 4. They should be oblivious to this stuff." 

10.  Children have never wielded this much power in the marketplace. In 1984 children were estimated to influence about $50 billion of U.S. parents' purchases; the figure is expected to approach $300 billion this year. According to the Maryland-based Center for a New American Dream, which dispenses antidotes for raging consumerism, two-thirds of parents say their kids define their self-worth in terms of possessions; half say their kids prefer to go to a shopping mall than to go hiking or on a family outing; and a majority admit to buying their children products they disapprove of - products that may even be bad for them - because the kids said they "needed" the items to fit in with their friends. 

11.  Peer pressure can hit lower-income families especially hard. George Valadez, a hot-dog and beer vendor at Chicago's Wrigley Field, has sole custody of his three young kids. His concept of being a good provider is to pour every spare cent into them. The family's two-bedroom apartment is crammed with five television sets, three video-game consoles and two VCRs. Next month his kids want to attend a church camp in Michigan that costs $100 a child. So two weeks ago, abandoning their custom of giving away outgrown clothes and toys to neighbors, the family held its first yard sale to raise cash. 

12.  Technology also contributes to the erosion of parental authority. Video games are about letting kids manipulate reality, bend it to their will, which means that when they get up at last from the console, the loss of power is hard to handle. You can't click your little brother out of existence. Plus, no generation has had access to this much information, along with the ability to share it and twist it. Teenagers can re-create themselves, invent a new identity online, escape the boundaries of the household into a very private online world with few guardrails. As Michael Lewis argues in his new book, Next: The Future Just Happened, a world in which 14-year-olds can manipulate the stock market and 19-year-olds can threaten the whole music industry represents a huge shift in the balance of power. 

13.  In some ways the baby boomers were uniquely ill equipped to handle such broad parenting challenges. So eager to Question Authority when they were flower children, the boomers are reluctant to exercise it now. "This is overly harsh, overly cynical, but there's a reason why the baby-boom generation has been called the Me generation," says Wade Horn, a clinical child psychologist and President Bush's assistant secretary for family support at the Department of Health and Human Services. "They spent the 1950s being spoiled, spent the 1960s having a decade-long temper tantrum because the world was not precisely as they wanted it to be, spent the 1970s having the best sex and drugs they could find, the 1980s acquiring things and the 1990s trying to have the most perfect children. And not because they felt an obligation to the next generation to rear them to be healthy, well-adjusted adults, but because they wanted to have bragging rights." 

14.  That's the baby-boomer indictment in a nutshell, but there's a more benign way to interpret this generation's parenting. Those who grew up with emotionally remote parents who rarely got right down on the floor to play, who wouldn't think of listening respectfully to their six-year-old's opinions or explain why the rules are what they are, have tried to build a very different bond with their children. They are far more fluent in the language of emotional trauma and intent on not repeating their parents' mistakes. What's more, having prolonged childhoods, many parents today identify powerfully with their kids. But as Horn notes, "It's difficult to set limits with your children if your primary goal is to be liked. What parents need to understand is that their primary job is being a parent, not being their kids' friend." 

15.  It is a natural, primitive instinct to want to make your child happy and protect him from harm or pain. But that instinct, if not tempered, also comes with a cost. Adolescents can't learn to become emotionally resilient if they don't get any practice with frustration or failure inside their protective cocoons. Sean Stevenson, a fifth-grade teacher in Montgomery County, Md., says parents always say they want discipline and order in the classroom, but if it's their child who breaks the rules, they want an exemption. "They don't want the punishment to be enforced," says Stevenson. "They want to excuse the behavior. 'It's something in the child's past. Something else set him off. He just needs to be told, and it won't happen again.'" 

16.  In September, Harvard psychologist Dan Kindlon, co-author of the best-selling 1999 book Raising Cain, will publish Too Much of a Good Thing: Raising Children of Character in an Indulgent Age, in which he warns parents against spoiling their children either materially or emotionally, against trying to make kids' lives perfect. Using the body's immune system as a metaphor, Kindlon argues, "The body cannot learn to adapt to stress unless it experiences it. Indulged children are often less able to cope with stress because their parents have created an atmosphere where their whims are indulged, where they have always assumed ... that they're entitled and that life should be a bed of roses." 

17.  The parents Kindlon interviewed expressed the bewilderment that many parents reveal in the face of today's challenging parenting environment. Almost half said they were less strict than their parents had been. And they too, like the parents in the Time/CNN poll, pleaded overwhelmingly guilty to indulging their children too much. "It's not just a little ironic," Kindlon writes, "that our success and newfound prosperity - the very accomplishments and good fortune that we so desperately desire to share with our children - put them at risk." 

So the job of parenting is harder than ever, parents say they don't think they are doing it very well, and lots of people on the sidelines are inclined to agree. But for all the self-doubt, it is still worth asking: Are today's parents really doing such a terrible job? Are kids today actually turning out so bad? 

18.  As far as one can register these things, the evidence actually suggests the opposite. Today's teenagers are twice as likely to do volunteer work as teens 20 years ago, they are drinking less, driving drunk less, having far fewer babies and fewer abortions, and committing considerably less violence. Last year math sat scores hit a 30-year high, and college-admissions officers talk about how tough the competition is to get into top schools because the applicants are so focused and talented. "We have a great generation of young people right under our noses right now," observes Steven Culbertson, head of Youth Service America, a Washington resource center for volunteering, "and 

nobody knows it." 

19.  Maybe this is some kind of uncanny coincidence, that kids are doing this well despite the way they are being raised rather than because of it. Maybe virtue is their form of adolescent rebellion against parents who indulged every vice. Or it could be that the get-down-on-the-floor, consult-the-child, share-the-power, cushion-the-knocks approach isn't entirely wrong-headed. Perhaps those tendencies have done a lot of good for kids, and what's called for is not a reversal but a step back from extremes. 

20.  Certainly that is what many parents are starting to do. "I had one over-the-top birthday party for my child, and I'll never do it again," says Carrie Fisher, daughter of Hollywood star Debbie Reynolds and now the mother of nine-year-old Billie. "She got an elephant, and that's all I'll have to say. It will never happen again. I felt like the biggest ass." Fisher had her epiphany when she heard her daughter bragging to a friend, "My swimming pool is bigger than yours." That prompted some new rules. Among other things, Billie has to clean up her room, a change from Princess Leia's own childhood. "I always thought the fairies did it," she says, laughing. "When I moved into my first apartment, I didn't understand how there were rings in the tub and hair in the sink." 

21.  Miami interior decorator Nury Feria, the mother of two teenagers, launched her own little crusade within her job as a designer of children's bedrooms. She was finding herself creating rooms that were more like separate apartments. "Large-screen TVs, computers with individual Internet access, refrigerators, sound systems, video-game centers, leather sofas - the only thing missing was a pool," she says. "I realized that as the designer, I'm also supposed to help shape the lifestyle of the kids, and I didn't like a lot of what I was doing in that regard." So she began subtly trying to guide her clients away from certain amenities, advising some parents to scale back on the queen-size beds for seven-year-old girls or the themed bathrooms that rivaled the Small World ride at Disney World. 

22.  Despite incessant requests for a Nintendo system by her twin nine-year-old boys, one mom says she compromises by renting a Nintendo console from Blockbuster a few times a year for $30 each time. "It costs me more to do this, and we could afford to buy it. But I don't want video games in my house all the time. This is our compromise," she says. "My boys are the type to sit there with it all the time." 

23.  Dawn Maynard, 44, is a personal trainer and the mother of two boys, 14 and 15. An immigrant from Guyana, she lives in Bethesda, Md., and admits that she spoils her sons with electronics, even though she wishes she didn't. Still, she sees the war being fought all around her and counts the ways she has not surrendered. Some neighbors rented their son a limo to go to the prom. It seated 24. "My kids are in a county-run math camp that costs less than $200 for the entire three weeks. My sons' best friend is at golf camp for $4,000. I'm always fighting peer pressure with my sons." 

24.  All parents have to navigate these social, commercial and psychic pressures; it is how they respond that sets them apart. Many parents talk about this as the great struggle of their households. They find themselves quietly shedding old friends when they diverge over discipline; they shop online to avoid the temptation their kids face up and down the endless aisles; they attend workshops and buy books to help bolster their resolve. If you doubt the guerrilla war, just check in with groups like the Center for a New American Dream: three years ago its website had fewer than 15,000 hits a month; today it gets more than 1.5 million. 

Parents joke about looking for other "Amish" parents who will reinforce the messages they are trying to send. "Family dating" is an art form all its own, a feat of social chemistry that makes being 25 and single seem easy. In some circles family dating is still driven by traditional hierarchies of status and class, or off-hours' professional networking, or a shared love of sailing or baseball. But for today's concerned parents, it is increasingly driven by values, by sharing a general worldview on everything from TV watching to candy distribution to curfews. Otherwise, time spent together is just too stressful and explosive. 

25.  Of course, families engaged in a rollback still have to live in a world where plenty of other children are overindulged. If you live next door to such a kid, or he's thrown together with yours at school or soccer, it can be a challenge always to be explaining why Johnny gets to have marshmallows for breakfast and your kids don't. But the rules send your kids a message all their own, beyond the fact that marshmallows rot their teeth. The rules are a constant reminder that Mom and Dad care, that the kids' health is important to you, that kids are not home alone. And most of all, that it's O.K. to be different. 

26.  Parents who give up and back off leave their children at the mercy of a merciless culture. The ones who stand firm and stay involved often find their families grow closer, their kids stronger from being exposed to the toxins around them and building resistance to them. Ariana Marion ended up getting her car. She graduated with honors in June and heads to Wellesley in the fall. "There's a part of us that says we've still given them too much," says her mother Diane, "that wants to take them to live on a farm for a few years and drive a tractor. But we definitely feel we did the right thing by making her earn the car, by making her wait. And the best thing for us as parents was to learn that she was the kind of girl, and now woman, who could step up to the challenge." 

- With reporting by Melissa August/Washington, Wendy Cole/Chicago, Lina Lofaro/New York, Tim Padgett/Miami, Jeffrey Ressner/Los Angeles and Rebecca Winters/New York 
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“The Dangers of a Sense of Entitlement”
A dangerous cancer is eating away at the soul of modern society, causing great distress in our homes and workplaces alike. What is it, and what is the antidote? 
by Beverly Smallwood, Ph.D

	


1. I was indulging in an episode of Judge Judy when I heard an incredible example of a problem that I believe is ruining our homes, workplaces, and our very culture.

2.  A mother, at the end of her rope, was suing her 24-year-old son for repayment of over $4000 she had loaned him (worse, from her credit card) to buy a car. She'd forgiven the first two car loans she had made him from her life savings, but now the credit card bills were pouring in.

3. His impressive defense: "She owed this to me because the last car she bought me was a piece of (deleted)!"

4. This lovely gentleman's attitude? Entitlement.

5.  We expect young children to want what they want when they want it. But it doesn't stop there.

"Everybody else is..."
"They all have..."
"If you really loved me..."
	Too, often parents, parents are guilted into trying to meet every perceived need 


6. Teenagers are notorious for expecting the best of everything, despite parents' financial realities. Too often, parents are guilted into trying to meet every perceived need or into rescuing their troubled children instead of teaching responsibility.

7. Many adults whimper at the slightest inconvenience, delay, or restriction. Why? Because, like toddlers, they are convinced they deserve what they want when they want it.

8. Many of our workplaces are also poisoned with attitudes of entitlement. In my work with organizations across the country, I hear words that are telltale symptoms.

"What have they done for me lately?"

"This company owes me more than this as an annual raise. After all, I put in my eight hours a day." (Never mind performance.)

"They're not being fair."

(Would you like a little cheese with that whine?)

9. Let's be honest with ourselves; it may not just be "they". I'd like to inject realistic, healing ideas to inoculate us all from that poisonous "you owe me" disease.

Life's not fair; get used to it!
10. A seminar participant told me, "The only fair in life is a carnival."

11. I believe it.

12. Things don't always happen the way you planned. People don't always treat you the way you think you should be treated. Someone else may have more than you, though you believe you tried harder.

13. Don't go to pity parties or get bitter every time you don't get what you think you deserve. That's a recipe for misery.

14. Stay out of the endless pursuit of "justice". Don't destroy yourself by an obsession with evening the score.

15. Instead, determine to keep playing fairly with others and doing the right thing, no matter what others choose to do.

Get out of the victim role!
16. "Chronic victims" are a pain to others and themselves. I'm not talking about people who have been legitimately victimized, yet they work hard to deal with it and move on. Chronic victims are chronic blamers and complainers.

17. When you hear yourself bemoaning your life, habitually blaming others for your troubles, it's time to do a "response-ability" check. In what ways do YOU have the ability to improve the situation by responding differently?

The world doesn't owe you; you owe the world!
18. “The world owes me” is a false premise. We have so many life-giving, life-enhancing resources and opportunities at our disposal. These are gifts. They deserve our gratitude, not our indifference.

19. What better way to show our gratitude than to give back? I believe that we are each called and personally equipped to make a difference in this world. 

20. Rather than complaining, let's live the words of Mohandas Gandhi: "We must be the change we wish to see in the world."

From Newsweek 

“Why Counting Blessings Is So Hard for Teenagers”

Nov 24, 2009

Ashley Merryman and Po Bronson
1) As Thanksgiving preparations shifted into high gear, media outlets large and small have been opining on the importance of gratitude, but, more specifically, they've often targeted their sights on the most ungrateful creature of all: the adolescent.
 
2) Pointing to the research of Hofstra professor Jeffrey Froh, a number of these reports have suggested that it is remarkably easy to rid your teen of his selfishness and entitlement. All you’ve got to do is have your teen start maki9ng daily lists of things they’re thankful for. After a couple weeks, legend has it, your teen will no longer be the monster you’ve come to know. The child will be happier, optimistic, generous, and even physically healthier. Best of all, these benefits will endure, even three and five months later.
 
3) That makes for great holiday dinner conversation, but, unfortunately, it’s a wishful distortion of Froh’s data. Not only does it misstate his work—it negates the most important implications of his findings.


4) Froh isn't just a professor; he's also a clinician, working as a school psychologist in an affluent Long Island, New York, community. Froh has done numerous studies on how writing gratitude journals and gratitude letters affects the mental state of middle-schoolers and high-schoolers. He had been inspired by similar work on college students by the University of California's Robert Emmons.
 
5) But Emmons’s and Froh’s findings do not duplicate each other. The different ages of their subject populations have lead to contrasting results. In Emmons’s experiments, gratitude journaling was beneficial to the college students. But in Froh’s experiments, it hasn’t been so simple or straightforward.
 
6) For example, in Froh’s experiments, keeping diaries of things to be thankful for often did not lead to a more grateful mental state. In fact, control groups of kids—who did nothing, or who merely wrote down things they did that day—sometimes came out feeling the most grateful. It’s true that in one experiment, kids who did the gratitude exercise felt better three and five months later. But they didn’t feel better while the experiment was going on, or immediately after. 
 
7) It’s very possible that when junior-high students are required to do the gratitude journals, they might feel forced or manipulated. They might feel like their teachers are controlling them, and thus react to the journaling in ways that college students don’t.
 
8) Froh has also found that middle-schoolers suffer “gratitude fatigue” very easily. Day after day, many write the same list: "My dog, my cat, my catcher's mitt; my dog, my cat, my catcher's mitt...."
 


9) Parents and teachers need to recognize that being grateful, and being a teenager, are often diametrically opposed. To be a teenager—in the classic sense—means expressing a fundamental desire to individuate from one’s family. This is not unhealthy behavior; it’s completely normal. They are soon to be independent adults, and they need to take themselves for test-drives. Pushing parents away, and wanting things to be none of your business, and exhibiting total ignorance of all you’ve done for them, are all behaviors that conjure independence. Asking them to be grateful—and wishing they’d be more aware of how their success is due to you—is difficult for them to feel at the same time as they’re trying to get out from under your thumb. Thus grateful teenagers are rare, not the norm.
 
10) The most important finding in Froh’s research is that gratitude exercises help some teenagers more than others. Froh found that gratitude exercises don’t really do anything —and might even backfire—on students with high positive affect: kids who are usually already fairly optimistic about their lives, and motivated, and inspired.
 
11) Those who really should be asked to do gratitude exercises are kids low in these qualities —kids who rarely feel excitement, hope, or sunny happiness. In Froh’s experiments, these kids really benefit from ritualized gratitude.
 
12) In fact, the science hints that if we support children’s quest for autonomy, they’re more likely to be grateful, forgiving, and respectful as a result. Froh doesn't think that his research means we should stop counting our blessings at the Thanksgiving table, or that we should give up on reminding kids to say thank you. But his work is a reminder there are limits to what we can do to change children's emotional development. 

APPENDIX B
Suggested Readings
APPENDIX C

Cubing Activity
	Describe it (what are its colors, shapes, sizes, smells, tastes, sounds?):
	Compare it (What is it similar to?):



	Associate it (What does it make you think of?):
	Analyze it (How is it made?):

	Apply it (What can you do with it?  How can it be used?):
	Argue for or against it:


1800 Stone Ridge Street                        Your Street Address
Los Angeles, CA 90001                        City, State Zip

July 4th, 2000                                         Month Date, Year
Ms. Michelle Johnson                           Mr./Mrs./Ms./Dr. Full Name of Recipient
President, Johnson Family Center        Title of Recipient, Company Name

344 Western Lane                                 Recipient Street Address
New York, NY 10027                           City, State Zip
Dear Ms. Johnson                                 Dear Ms./Mrs./Mr. Last Name

When using this format, you do not want to indent, margins on all sides should be one-inch. Start the first paragraph by introducing yourself in a friendly way and then state the purpose of your letter. Know your audience because it’s very important that you keep their attention. Remember, you are not writing to yourself, think in term of the recipient and write passionately. Use a couple of sentences to explain the purpose, but save the detail for the body paragraph(s).

Start the body paragraph by justifying the importance of the main point. In the next few paragraphs, continue justification with background information and supporting details. Body paragraphs are where you offer solutions, advices, suggestions, or proposals. Write as many body paragraphs as you want, however, keep it short and straight to the point, you do not want to bore the reader to death or look like you’re writing a school essay.

In the closing paragraph, you should restate the purpose of the letter and, in some cases, request some type of action. Remind the reader where they can contact you and make sure to close the letter in a friendly manner.
Sincerely,                                               Closing
                                                               Leave 4 Spaces and Sign Your Name

Matt Smith                                             Print Your Full Name
Owner, LA Bike Shop                           Your Title, Company Name
Enclosures (3)                                       Attachment: Use Enclosure or Enclosures (#)
APPENDIX E
Evaluation Form

Based on the CSU English Placement Test (EPT)

Part I: Revising Checklist—Mark the appropriate categories.

	Response to the topic


	Superior
	Strong
	Adequate
	Marginal
	Weak
	Very Weak
	Comments

	
	Addresses the topic clearly and responds effectively to all aspects of the task
	Addresses the topic clearly but may respond to some aspects of the task more effectively than others.
	Addresses the topic but may slight some aspects of the task.
	Distorts or neglects aspects of the task
	Indicates confusion about the topic or neglects important aspects of the task.
	Suggests an inability to comprehend the question or to respond meaningfully to the topic.
	

	Understanding and use of the assigned reading


	Demonstrates a thorough critical understanding of the assigned reading in developing an insightful response.


	Demonstrates a sound critical understanding of the assigned reading in developing a well reasoned response.
	Demonstrates a generally accurate understanding of the assigned reading in developing a sensible response.
	Demonstrates some understanding of the assigned reading but may misconstrue parts of it or make limited use of it in developing a weak response.
	Demonstrates very poor understanding of the main points of the assigned reading. Does not use the reading appropriately in developing a response or may not use the reading at all
	Demonstrates little or no ability to understand the assigned reading or to use it in developing a response.
	

	Quality and clarity of thought


	Explores the issues thoughtfully and in depth.


	Shows some depth and complexity of thought.
	May treat the topic simplistically or repetitively.
	Lacks focus or demonstrates confused or simplistic thinking.
	Lacks focus and coherence and often fails to communicate ideas.
	Is unfocused, illogical, or incoherent.
	

	Organization, development, and support


	Is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples.
	Is well-organized and developed, with ideas supported by appropriate reasons and examples.


	Is adequately organized and developed, generally supporting ideas with reasons and examples.


	Is poorly organized and developed, presenting generalizations without adequate support or details without generalizations.
	Has very weak organization and development, providing simplistic generalizations without support.
	Is disorganized and undeveloped, providing little or no relevant support.
	

	Syntax and command of language


	Has an effective, fluent style marked by syntactic variety and a clear command of language.
	Displays some syntactic variety and facility in the use of language.


	Demonstrates adequate use of syntax and language.


	Has limited control of syntax and vocabulary.


	Has inadequate control of syntax and vocabulary. 
	Lacks basic control of syntax and vocabulary.
	

	Grammar, usage, and mechanics 

(See list on next page for details)
	Is generally free from errors in grammar, usage, and mechanics.
	May have a few errors in grammar, usage, and mechanics.


	May have some errors but generally demonstrates control of grammar, usage, and mechanics
	Has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning.
	Is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning.
	Has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning.
	


Part II: Editing Checklist

	Problem 
	Questions 
	Comments

	Sentence boundaries 
	Are there fragments, comma splices, or fused sentences?
	

	Word choice
	Are word choices appropriate in meaning, connotation, and tone?
	

	Subject-verb agreement 
	Do main verbs agree with the subject in person and number?
	

	Verb tense 
	Is the tense appropriate to the topic and style? Does the writing shift back and forth from present to past inappropriately?
	

	Word forms 
	Are any parts of verb phrases missing or incorrect? Are verb endings correct? Do other words have correct endings and forms?
	

	Noun plurals 
	Do regular plurals end in “s”? Are irregular plurals correct? Are there problems with count and non-count nouns?
	

	Articles 
	Are articles (a, an, and the) used correctly? (Note: Proper nouns generally don’t have an article, with exceptions like “the United States” and “the Soviet Union,” which are more like descriptions than names.)
	

	Spelling 
	Are words spelled correctly?
	

	Punctuation 
	Are periods, commas, and question marks used correctly? Are quotations punctuated correctly? Are capital letters used appropriately?
	

	Pronoun reference 
	Does every pronoun have a clear referent? (Note: Pronouns without referents or with multiple possible referents create a vague, confusing style?)
	

	Other problems
	Are there other important problems?


	


APPENDIX F
Holistic Scoring Guide

(Based on the English Placement Test Criteria)

The categories of each score are consistent with the following legend:

a. response to the topic

b. understanding and use of the passage

c. quality and clarity of thought

d. organization, development, and support

e. syntax and command of language

f. grammar, usage, and mechanics

Score of 6: Superior

A 6 essay is superior writing, but may have minor flaws. A typical essay at this level is characterized by these features:

a. addresses the topic clearly and responds effectively to all aspects of the task

b. demonstrates a thorough critical understanding of the passage in developing an insightful response

c. explores the issues thoughtfully and in depth

d. is coherently organized and developed, with ideas supported by apt reasons and well-chosen examples

e. has an effective, fluent style marked by syntactic variety and a clear command of language

f. is generally free from errors in grammar, usage, and mechanics

Score of 5: Strong

A 5 essay demonstrates clear competence in writing. It may have some errors, but they are not serious enough to distract or confuse the reader. A typical essay at this level is characterized by these features:

a. addresses the topic clearly, but may respond to some aspects of the task more effectively than others

b. demonstrates a sound critical understanding of the passage in developing a well-reasoned response

c. shows some depth and complexity of thought

d. is well organized and developed, with ideas supported by appropriate reasons and examples

e. displays some syntactic variety and facility in the use of language

f. may have a few errors in grammar, usage, and mechanics

Score of 4: Adequate

A 4 essay demonstrates adequate writing. It may have some errors that distract the reader, but they do not significantly obscure meaning. A typical essay at this level is characterized by these features:

a. addresses the topic, but may slight some aspects of the task

b. demonstrates a generally accurate understanding of the passage in developing a sensible response

c. may treat the topic simplistically or repetitively

d. is adequately organized and developed, generally supporting ideas with reasons and examples

e. demonstrates adequate use of syntax and language

f. may have some errors, but generally demonstrates control of grammar, usage, and mechanics

Score of 3: Marginal

A 3 essay demonstrates developing competence, but is flawed in some significant way(s). A typical essay at this level reveals one or more of the following weaknesses:

a. distorts or neglects aspects of the task

b. demonstrates some understanding of the passage, but may misconstrue parts of it or make limited use of it in developing a weak response

c. lacks focus, or demonstrates confused or simplistic thinking

d. is poorly organized and developed, presenting generalizations without adequate and appropriate support or presenting details without generalizations

e. has limited control of syntax and vocabulary

f. has an accumulation of errors in grammar, usage, and mechanics that sometimes interfere with meaning

Score of 2: Very Weak

A 2 essay is seriously flawed. A typical essay at this level reveals one or more of the following weaknesses:

a. indicates confusion about the topic or neglects important aspects of the task

b. demonstrates very poor understanding of the main points of the passage, does not use the passage appropriately in developing a response, or may not use the passage at all

c. lacks focus and coherence, and often fails to communicate its ideas

d. has very weak organization and development, providing simplistic generalizations without support

e. has inadequate control of syntax and vocabulary

f. is marred by numerous errors in grammar, usage, and mechanics that frequently interfere with meaning

Score of 1: Incompetent

A 1 essay demonstrates fundamental deficiencies in writing skills. A typical essay at this level reveals one or more of the following weaknesses:

a. suggests an inability to comprehend the question or to respond meaningfully to the topic

b. demonstrates little or no ability to understand the passage or to use it in developing a response

c. is unfocused, illogical, or incoherent

d. is disorganized and undeveloped, providing little or no relevant support

e. lacks basic control of syntax and vocabulary

f. has serious and persistent errors in grammar, usage, and mechanics that severely interfere with meaning

Readers should not penalize ESL writers excessively for slight shifts in idiom, problems with articles, confusion over prepositions, and occasional misuse of verb tense and verb forms as long as such features do not obscure meaning.

APPENDIX G

Charting Multiple Texts Matrix
	What does the text say about?
	Entitlement
	Gratitude
	Autonomy
	Responsibility
	Indulge
	Prosperity

	Title: 

Author:

Genre:
	
	
	
	
	
	

	Title: 

Author:

Genre:
	
	
	
	
	
	

	Title: 

Author:

Genre:
	
	
	
	
	
	


Time magazine is planning on publishing responses to Nancy Gibbs’ article!  The magazine is looking for the viewpoint of typical teenagers.  In order to be considered for publication, you must submit your response in business letter format, and you must choose a side and explain your position on teenage entitlement—is it justified or out of control. The magazine expects the use of examples/ evidence with proper MLA citation from the readings in this unit to support your viewpoint. 
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